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This teaching guide appears at an 
. important point in the evolution of the 
teaching and learning of French in 
Newfoundland and Labrador. It marks 
the end of a decade of rapid expansion 
in elementary Core French. During the 
past decade, Core French has gradually 
become established as an integral part of 
the elementary school program in this 
Province. Gradually, too, it has evolved 
from a program with multiple entry 
points to one with a single, almost 
universal entry point, Grade 4. Today, 
Core French is a well-established, 
sequential program extending from 
Grade 4 to Grade 12. 
With the period of rapid expansion in 
Core French at an end, tl1e immediate 
challenge is to consolidate and improve 
the entire program. The publication of 
this guide is part of a long-term 
initiative to redefine Core French to 
meet students' second-language needs up 
until the year 2000 and beyond and to 
provide teachers with instructional 
materials for this important task. 
This teaching guide replaces the Elementary French Teaching Guide, Grades 4 - 6 dated August, 1981 . 
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INTRODUCTION 
There are thousands of languages in the 
world, and dozens of major ones. 
Therefore, the current emphasis in 
North American society on second-
language learning is not surprising. The 
obvious benefit of speaking another 
language is that commerce and travel 
are made easier, but there are other, 
less apparent benefits. 
Second language learning contributes 
to the development of the individual by 
enhancing understanding and tolerance 
among linguistic and cultural groups. It 
fosters the development of problem-
solving abilities, divergent thinking, and 
creativity. It is widely accepted that 
learning a second language contributes 
to a better understanding of a person's 
first language; it also aids other learning 
through the process of transfer of skills 
from one' language to another. 
Canadians are fortunate to live in a 
pluralistic society that values its 
multicultural, multilingual heritage. In 
the Canadian mosaic, English and 
French are the two most widely spoken 
languages; they have the status of official 
languages. French and English are two 
of the most important world languages 
for business, politics, and travel. 
In recent decades, there has been an 
emphasis on mutual understanding 
between the two main cultural groups. 
Both the national and the provincial 
governments have acted to make this a 
reality. The Government of 
Newfoundland and Labrador amended 
the Aims of Public Education in 1984 to 
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include a statement on English and 
French second-language study. This 
action reflects the changing Canadian 
reality as it affects Newfoundland and 
Labrador. The francophone minority 
has become more visible, and there are 
now French first-language schools in the 
Province. French radio and television 
are available in many parts of the 
Province, and there is also a French 
newspaper. One important aspect of 
this changing reality is that more 
English-speaking Newfoundlanders are 
becoming aware of the advantages of 
speaking French. The new Canadian 
reality is challenging the schools of 
Newfoundland and Labrador to provide 
its students with effective French 
programs. 
LANGUAGE, LANGUAGE LEARNING, 
This section presents concise statements 
on the nature of language, the nature of 
language learning, and the nature of the 
elementary student. These statements 
provide important background 
information to the teaching and learning 
of French as a second· ·language, and 
establish a frame of reference for this 
teaching guide. 
1HE NATURE OF LANGUAGE 
Language has a range of features: 
• It is primarily a social phenomenon, 
facilitating contact among people. 
• It is learned behaviour. 
• It is a system of vocal symbols that 
permits those who know it to 
communicate with one another. 
• It is a tool that people use for 
understanding and organizing their 
world and responding to events. 
• It is used to fulfill specific purposes. 
• It is rule-governed, yet characterized 
by enormous flexibility and freedom 
of choice. 
• Generally, it is not independent of 
• 
meaning. 
Spoken language is the primary form of 
• • commun1cat1on: 
• Children learn to listen and speak 
before they learn to read and write. 
2 
• People use language orally to 
communicate with one another. 
Language is vast. Every language 
contains· thousands and thousands of 
isolated bits: sounds, words, expressions, 
nuances of expression, patterns, 
spellings, generalizations, etc. 
Language is a central feature of the 
culture of any community. It reflects the 
thoughts, feelings, values, and 
experiences of a community. It 
expresses the way in which a particular 
community views the world. 
1HE NATURE OF LANGUAGE 
LEARNING 
Language learning is a complex task 
involving the development of many 
skills; yet, everyone learns at least one 
language. Some learn two, three, or 
more. 
Early in life, children learn to value 
language because of what it can do for 
them. They are sensitive to language; 
they love to imitate, repeat, play games, 
sing songs, and recite rhymes. Children 
learn their . first language in a highly 
supportive environment. Their efforts to 
communicate are usually characterized 
by minimum pressure and maximum 
encouragement. In attempting to 
express themselves, children determine 
what is said and how it is said; what they 
say is quite acceptable, to the extent that 
it achieves the desired result. Any gaps 
in their speech tend to be filled in -by 
the hearer. Most importantly, adults 
accept children's errors as a normal part 
of learning to talk. Ordinarily, children 
make rapid progress in first-language 
learning; they go from a vocabulary of 
roughly a doz~n words at age one and a 
half to between 2000 and 6000 words by 
Grade 1. 
In Grade 4, most students in the 
Province are introduced to French 
through the Core French Program. 
Generally, because of their natural 
curiosity about language and their desire 
to learn about other peoples, students 
are enthusiastic about French. They 
bring to the task of second-language 
learning a wide.knowledge of their 
immediate world and a fairly 
sophisticated knowledge of English. In 
the Core French Program, students are 
challenged to experience their 
immediate world through the second 
language. Although they speak English 
fairly fluently and can communicate 
most social needs easily, they often 
struggle to convey basic messages in 
French. Students must quickly learn to 
cope with the discrepancy between their 
first-language proficiency and their 
second-language proficiency. 
In Grade 4, the most important 
difference between the English 
Language Arts Program and Core 
French is the linguistic background of 
students. The Language Arts curriculum 
is largely based on student experiences; 
Core French is strictly based on the 
sequential development of language 
concepts, although it also reflects student 
experiences, to a lesser degree. While 
English language skills are taught 
formally and are reinforced and 
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developed throughout the curriculum, 
the classroom is usually the only source 
of new knowledge and skills in French. 
It is therefore vitally important that new 
language experiences in French be 
introduced in a carefully planned 
sequence and built around previous 
French language experiences. When too 
great a gap exists between students' 
previous knowledge and skills and the 
content, students become frustrated and 
• insecure. 
TIIE NATURE OF TIIE 
ELEMENTARY STUDENT 
Students learning French in Grades 4 - 6 
range roughly from eight to twelve years 
of age. During the elementary school 
years, students undergo certain 
developmental changes that have 
implications for second-language 
teaching: 
• Physically, elementary students like 
being active. Near the end of 
elementary school, they are likely to 
go through a period of rapid growth. 
• Emotionally, they are moving away 
from dependence on their parents to 
a strong identification with their peer 
group. During this time, they are 
becoming more concerned with the 
self. 
• Socially, they are generally free of 
bias and are naturally curious about 
children in other lands. They are 
learning to cooperate with one 
another, to work well in groups, and 
to learn from one another. 
• Morally, they are developing 
tolerance, honesty, a sense of justice, 
and a concern for the rights of 
others. 
• Intellectually, they are rapidly 
developing their first-language skills, 
particularly reading and writing; 
some may have a first-language 
vocabulary of 7500 words. 
Around age nine, differences in 
maturation rates appear; girls tend to 
mature more quickly. This pattern 
continues to the end of elementary 
school and beyond. 
The characteristics of the learner 
during the elementary school years have 
implications for the teaching of French. 
Students should be provided with regular 
opportunities to be physically active, 
through singing, movement, games, 
action songs, dramatizations, and 
classroom routines. Because students 
are becoming more sensitive to how they 
are viewed by their peers, some may 
become inhibited. Teachers should 
attempt to alleviate pressures of this sort 
by creating a supportive classroom 
atmosphere. They should also 
encourage students to accept that taking 
risks and making and correcting errors 
are a natural part of learning a 
language. Teachers should capitalize on 
students' natural curiosity about children 
from other cultures when introducing 
French. They should also encourage the 
4 
development of good attitudes towards 
Canadians of other linguistic 
backgrounds, particularly towards those 
who speak French. Teachers should be 
aware of the enormous disparity 
between English first-language and 
French second-language skills. They 
must ensure that students have 
opportunities to see their progress. 
In any class there may be extreme 
variations in maturity levels, because of 
differences in age and rates of 
maturation. Teachers should take this 
into account when they select and use 
teaching and learning· activities. In some 
cases, individual students may not want 
to be inv'olved in certain activities 
because of the attention it will bring or 
because they consider the activity too 
juvenile. Teachers should respect their 
students' feelings as much as possible. 
Teachers should, however, ensure that 
all students participate extensively in 
• • • act1v1 ties. 
CORE FRENCH GRADES 4 - 12: AN OVERVIEW 
S1RUCIURE 
In the Core French Program, students 
study the French language during a 
regularly scheduled time period. The 
knowledge and skills acquired in the 
Core French Program are comparable to 
those acquired in other subjects, in that 
they serve to provide a basis for further 
learning. Grade 4 is the recommended 
entry point for the Program, which is 
organized sequentially from Grade 4 to 
Grade 12. One set of materials is 
approved for the Core French Program, 
and it is the primary instructional 
resource for the Program. Based on 
time allocations recommended for Core 
French, students will accumulate 960 
hours of French instruction from Grade 
4 to Grade 12. They will acquire a basic 
vocabulary, some knowledge of structure, 
and listening, speaking, reading, and 
writing skills. 
The Core French Program 
• emphasizes primarily the skills of 
listening and speaking; to a lesser 
extent, reading and writing skills. 
• develops communicative abilities and 
a knowledge of the structure of the 
French language. From the 
beginning of the Program, 
communication is encouraged. 
is sequential, providing for gradual 
increases in linguistic knowledge and 
skills. 
• reflects the fact that language 
learning is a cumulative activity; 
what has already been learned 
becomes the basis for what is 
introduced. 
5 
• is spiral in design, allowing for 
sufficient, meaningful re-entry of 
previously learned material. 
• presents vocabulary and structures 
thematically. 
ARTICUI.ATION 
The sequential nature of language 
learning highlights the need for 
continuity from grade to grade. 
Irrespective of the level at which they 
begin French, students should advance 
through an organized sequence of 
learning experiences that permits a 
steady growth of knowledge and skills. 
Some students will enter Grade 4 after 
two or three years in a well-planned 
primary French Program. In such cases, 
teachers should organize the course 
content to provide language experiences 
appropriate to their students' 
background. 
The only substantial contact with 
French that most children in 
Newfoundland and Labrador will have 
occurs during their participatiori in the 
Core French Program. Their second-
language experience occurs a little at a 
time during their participation in the 
French Program. Research indicates 
that a key factor affecting success in 
learning a second language is the 
amount of time devoted to it. This has 
two implications for the teaching and 
learning of French in Grades 4 - 6: 
Students should be encouraged to 
continue learning French in the 
intermediate school and beyond, and 
French should be used extensively in all 
aspects of classroom operation and in 
teaching from Grade 4 onwards. 
The organization of the Core French 
Program favours a spiral approach to 
language teaching. The language 
experience at any level provides the 
basis for learning at subsequent levels; 
language elements met in Grades 4 - 6 
become a part of students' ongoing 
language development. 
Vocabulary is an essential feature in 
the development of second-language 
proficiency because of its role in 
communication. Quite often, a person 
can make herself /himself understood by 
using the right word, even though the 
appropriate linguistic structure is lacking. 
Teachers should make an effort to 
become familiar with the entire French 
Program, particularly thos.e levels near 
the ones at which they teach. As 
students progress towards the 
intermediate school, Grade 6 teachers in 
particular need to be aware of the 
challenges ahead. An understanding of 
the expectations at Grade 7 will enable 
teachers to better prepare students for 




A statement of objectives for Core 
French should reflect reasonable 
expectations of student performance, 
based on instructional time, content, and 
methodology. Instructional time is the 
main factor affecting student proficiency. 
The foil owing time allocations for Core 
French are recommended: 
Elementary 200 minutes/6 days 
Intermediate 200 minutes/6 days 
Senior 240 minutes/6 days 
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With these time allocations, a student 
will accumulate 960 hours of instruction 
by the end of high school. Students 
taking Core French receive far less 
instructional time than students in more 
intensive second language programs such 
as expanded Core French or immersion. 
The ref ore significant differences in 
proficiency among graduates from these 
programs are likely. 
Based on 960 hours of instructional 
time, by the end of high school, students 
in the Core French Program 
• should have sufficient oral 
proficiency to participate in general, 
nontechnical conversations. 
• should be able to read, with the aid 
of a dictionary, short articles on 
subjects of interest to them. 
• should be able to write paragraphs 
that communicate ideas effectively, 
although errors may occur. 
• should have a fundamental 
knowledge of the language. 
• should have an increased knowledge 
and appreciation of the culture and 
aspirations of francophones. 
• should be able to resume the study 
of French later in life, if the desire 
or need arises. 
CORE FRENCH PROGRAM GRADES 4 - 6 
The teaching of Core French in the 
elementary schools of this Province 
should be based on sound psychological 
and pedagogical principles. 
PIDLOSOPHY OF INSTRUCI'ION 
The primary purposes of teaching a 
second language are to develop 
proficiency in communication and to 
introduce students to the culture of ·the 
people who speak the language. Besides 
contributing to students' general 
knowledge, learning French also helps 
them develop their reasoning skills and 
their ability to infer, deduce, and 
observe. 
When learning their first language, 
children spend a lot of time listening 
before attempting to speak. They then 
spend a lot of time listening and 
speaking before attempting to read or 
write. Reading and writing are more 
complex than speech, and they require a 
knowledge of the spoken language. f Therefore, in the Core French Program 
in Grades 4 - 6, emphasis is on listening 
and speaking, with reading and writing 
serving primarily to reinforce the 
development of listening and speaking 
skills.l 
__.) 
The Core French Program is 
developmental. Its components should 
be presented in a logical sequence-
listening, speaking, reading, and writing. 
The most important skills in language 
learning are listening and speaking, 
because they are the skills used most 
often for communication. Also, listening 
and speaking skills facilitate the 
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development of reading and writing 
skills. All new sounds and language 
patterns should be introduced in an 
appropriate context, and practised with 
vocabulary and structures that students 
already know. 
The Core French Program should 
relate to students' experience, drawing 
on that experience whenever possible. 
Topics should be ofdi'nterest to ·. 
., elementary students. The program 
should be":>student-centered, providing 
opportunities for group activity, 
movement, music, and drama. Students 
should be given opportunities to talk 
about themselves. Students should feel 
comfortable in the French class; they 
should be encouraged to*use the 
language openly and freely. 
SPECIFIC OBJECTIVES 
Learning a language is a holistic venture ··· 
involving changes in attitudes, 
knowledge, and skills. To deal with this 
complex reality for the purposes of 
instruction,- three types of objectives are 
usually identified: attitudinal, cultural, 
and linguistic. The objectives for Core 
French Grades 4 - 6 follow this 
organization and they take into account 
the learners' level of maturity, their 
experience with the French language and 
the time allocated to the Program. 
Attitudinal Objectives 
One main goal of teaching a second 
language is the development of positive 
attitudes towards the language and the 
people who speak it. A good attitude is 
essential to the learner's success. 
Although the achievement of attitudinal 
objectives is difficult to measure, there 
are indicators that can help determine 
the extent to which these objectives are 
being achieved: 
• Students are enthusiastic about 
learning French. 
• There is a good classroom 
atmosphere. 
• Students desire to know more about 
the francophone way of life. 
• Students experience success in day-
to-day activities. 
• Students are involved in language 
use. 
• Students derive satisfaction from 
achievement. 
• Students say that it would be good to 
know another language . and people 
who speak it. 
Cultural Objectives 
The achievement of cultural objectives is 
also difficult to measure. Nevertheless, 
students should know these cultural facts 
by the end of grade 6: 
• Canada has two official languages, 
English and French. 
• French-speaking populations are 
concentrated in certain regions of 
Canada. 
• There is a French-speaking 
population in Newfoundland and 
Labrador. 
• French-speaking children play games, 
and like the same things that 
English-speaking children like. 
• Life in French-speaking parts of 
Canada is much like life in English-
speaking parts of Canada. 











French-speaking people can live 
entirely in their own language, as can 
English-speaking people. 
French-speaking people have their 
own newspapers, magazines, T.V. 
and radio stations, and movies. 
French is present in our daily lives, 
as indicated by labels on products 
and television programs. 
It is possible to become bilingual. 
There are other languages in Canada 
besides French and English . 
Canada needs people who can use 
both French and English . 
Linguistic Objectives 
The main linguistic objectives of the 
Core French Program in Grades 4 - 6 
focus on the develpment of listening and 
speaking skills, with the emphasis on 
meaning and communication. \ A 
minimum of 80% of class tim~ should be 
used _to develop listening and speaking 
skillsJ Reading and writing skills are 
secondary to listening and speaking 
skills; they are used primarily for 
reinforcement. There is little formal 
study of language structure at this level, 
although there should be some attention · 
to it in Grade 6. The following 
linguistic objectives reflect reasonable 
expectations of general student 
performance at the end ·of Grade 6. 
I 
vlistening Comprehension 
By the end of Grade 6, students should 
be able to. 
l v' carry out commands used in the 
French class (/eve-to~ f erme ton livre, 
assieds-toi, etc.). 
• identify a ·statement describing a 
picture as either vrai or /aux. 
·" select the sentence that corresponds 
to a picture, after listening to two 
sentences of recombined elements 
from the Program. 
-./ demonstrate comprehension of a 
short passage of recombined 
elements by identifying the correct 
picture in a series or by answering 
multiple choice questions. 
..?" demonstrate comprehension of a 
story read or told by the teacher by 
responding with oui or non to 
questions based on the main points. 
v$pea~ing 
By the end of Grade 6, students should 
be able to . 
'",,; respond appropriately to questions 
• \ 
used regularly throughout the 
Program. 
use French for most common 
classroom requests . 
. Y accurately pronounce familiar 
vocabulary and statements. 
perform well in routine classroom 
activities (e.g., dialogue practice, 
small-group work, student-directed 
activities, games). 
··~ make one or two appropriate 
9 
statements in response to a visual. 
Errors will likely occur, but they 
should not interfere with meaning. 
'v!' begin a conversation by asking 
questions or making statements 
about familiar situations. 
--Aeading 
By the end of Grade 6, students should 
be able to 
~ accurately read aloud short passages 
of recombined elements. 
• select the most appropriate 
completion of an idea from three 
possible endings. 
• · demonstrate general comprehension 
of short passages of recombined 
elements by selecting the correct 
picture, word, or phrase in multiple-
choice items. 
.Writing 
By the end of Grade 6, students should 
be able to 
• write a sentence that conveys an idea 
about an appropriate visual. 
Although errors may occur, they 
should not be ~erious enough to 
impede understanding. 
Integrated Skills 
Language use requires the integration of 
skills. By the end of Grade 6, students 
should be able to 
l ~ participate spontaneously in short 
conversations about common 
situations. 
• complete spot dictations .based on 




Greetin~. Greeting people, saying 
goodbye, introducing oneself, saying how 
they are, asking people their names, 
· asking people how they are. 
~School. Naming classroom objects, 
asking what something is, asking and 
saying who someone is, following 
• • instructions. 
Toys. Saying what a thing is and is not, 
saying what many things are and are not, 
identifying some colours, saying the 
names of some toys, vehicles, and 
electronic equipment, identifying some 
geometric shapes. 
Birthdays. Asking and saying how old 
someone is, asking and saying the date 
of someone's birthday, saying something 
is. here or there, saying to whom 
something belongs, identifying family 
members, describing the weather. 
Oothing. Identifying articles of clothing, 
asking where someone or something is, 
· asking people what they are wearing, 
describing what someone is wearing or 
putting on, telling someone to put 
something on, identifying the four 
seasons. 
Animals. Identifying animals, asking or 
saying what a person or animal is like, 
· saying where someone or something is. 
Food. Identifying foods, asking and 
saying what foods people like, saying 
what they don't like, asking and saying 
what people want, saying what there is 
or there are, talking about part of a 
whole thing using some or any. 
Numbers: Using the numbers from 0 to 
59. 
Culture. Identifying various symbols as 
being representative of a particular 
cultural group - e.g. Spanish, British, 
American, identifying different cultural 
groups in Newfoundland and Labrador, 
identifying languages and the countries 
in which they are spoken, naming the 
official languages of Canada, listing · 
place names of French origin in 
Newfoundland and Labrador, identifying 
the locations of French-speaking 
populations in the Province, identifying 
activities in which young English-
speaking and French-speaking Canadians 
participate. 
Communication. Using nonverbal cues to 
convey a message, expressing an idea 
using both verbal and nonverbal cues. 
Grade 5 
Me. Describing what they (other people) 
look like, describing personal qualities, 
telling what sports they and others like. 
Work. Identifying professions, jobs, 
trades, and people, telling what people 
do for a living, asking people what they 
do and having them reply, saying at what 
time things happen. 
* This listing of content is largely based on the authorized materials, Grades 4 - 6. 
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My Qty or Town. Naming buildings or 
places in a city or town, associating 
occupations and people with these 
·buildings and places, associating 
addresses with places in a city or town, 
explaining what is missing from a scene, 
giving and carrying out some commands. 
Monster8. Naming the rooms of a house, 
describing actions, naming parts of the 
body. 
· Frlendship. Saying what they do with 
their friends, telling which things or 
people are too big or too small, saying 
wh·at is difficult to do, using expressions 
to convey different emotions, telling 
which things or people are the largest 
gro1:1p. 
Having Fun. Identifying musical 
instruments, identifying some amusement 
rides, saying what belongs to whom, 
pointing out things that have been 
located, saying what they and others are . 
doing. 
Numbers: Using numbers from 60 to 
those greater than 100. 
Culture. · Locating place names of French 
origin in Newfoundland and Labrador 
on a map, identifying French-speaking 
communities close to Newfoundland and 
Labrador, locating these communities on 
a··m'.ap, identifying symbols important to 
"les Terreneuviens fran~ais", "les 
Acadiens" and "les Quebecois", reciting 
and singing "O Canada" in French, 
identifying different English accents, 
listing countries in the world where 
French is spoken, naming bilingual 
Canadians, identifying school-related 
activities common to young French-
spe<:tking and English-speaking students. 
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Communication. Expressing emotions -
e.g., anger, boredom, happiness-using 
nonverbal cues, identifying effective ways 
to learn French and communicate in 
French. 
Grade·s 
~TaJkjng on the Telephone. Leaving a 
message, placing an order, expressing an 
opinion, giving instructions, giving 
personal information. 
Outdoor life. Expressing needs, stating, 
describing ailments, exploring and 
describing the surroundings. 
. . 
Leisure and Entertainment. Seeking 
information using "where", "when", "why", 
"how", giving information, expressing an 
opinion, conducting an interview, using 
language appropriate to buying and 
selling, giving references. 
. . 
Water Activities, Weather, and Marine . 
Life. Expressing quantities, describing 
events that took place in the past, 
• • • • • 
expressing an op1mon, categor1z1ng 
information. 
Pets . Naming and describing pets, 
explaining the responsibilities of pet 
care, describing the advantages and 
disadvantages of pet care, exploring 
professions related to animals, 
expressing opinions about pets. 
. . 
·Fitness, Hygiene and Well Being. 
Naming products related to health, 
hygiene, and fitness, describing well-
balanced meals, describing daily routines . 
related to hygiene and physical well- . 
being, discussing good and bad health 
habits, expressing opinions about health 
and fitness, classifying activities and 
products according to their effect on 
one's health. 
Culture. Naming communities of 
Newfoundland and Labrador that have 
French-language schools, naming the 
French-language newspaper ~f the 
Province, reciting and singing well-
known songs and rhymes in French, 
identifying special days of French-
. speaking Canadians, identifying 
prominent landmarks reflecting French-
Canadian heritage, giving the French 
name of common consumer ·goods, 
identifying occupations in which it would 
be useful to speak French~ 
Communication. Identifying ways of 
learning and communicating in French. 
Culture 
Culture includes the habits, lifestyles, 
customs, and morals shared by members 
of a particular group of people, as well 
as their achievements and contributions 
to civilization. Language and culture are 
• closely linked: language influences 
cillture and culture influences language. 
A language reflects the beliefs, 
knowledge, and feelings of those who 
speak it, and, as such, provides a means 
of learning about a particular culture. 
The teacher should create 
opportunities for developing cultural 
topics in the language class. It seems 
appropriate to first acquaint students 
with French Canada; later; francophone 
culture in other countries can be studied. 
The following are guidelines for 
teaching French Culture: 
• Favourable attitudes and cultural 
awareness are not automatic results 
of a language program; teachers 
must ensure that cultural objectives 
are met. 
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• Teachers should avoid making 
generalizations about French-
speaking people, lest students receive 
a stereotypical impression of them. 
• Teachers should stress the 
similarities between their students' 
lifestyles and interests and those of 
their French-Canadian peers. 
• Cultural activities are key 
motivational influences. Teachers 
would do well to make use of culture 
to generate increased interest in the 
French language and to develop 
desirable attitudes towards French-
speaking cultural groups. 
• Teachers should identify cultural 
themes related to the prescribed 
teaching materials and build suitable 
class activities around them. 
When possible, French activities 
should be a part of other subjects. 
Occasionally, French teachers can work 
with other teachers on projects relevant 
to two or more subject areas. For 
example, the French teacher and the 
music teacher could work together on a 
concert production that includes several 
French songs. Social studies offers 
numerous opportunities for the 
introduction of French culture. When 
students study Newfoundland geography, 
the French teacher may provide 
information about the French element 
on the Port au Port Peninsula, in St. 
John's, in Gander, or in Labrador; 
students. could undertake a study of the 
former French capital of Placentia. 
Also, the importance of French in 
national parks and national historic sites 
should be highlighted. In this way, 
French takes on a new significance; it is 
less likely to be looked upon as an 
isolated subject by teachers and students. 
CI.ASSROOM ATMOSPHERE 
Classroom atmosphere is an important 
factor in second-language learning. The 
teacher's attitudes and practices set the 
tone for classroom inter~ction. . \j t~'~ 
~ iAl ~ \)J).&ll~)\ \J\. ~lL' ~ 
By encouraging students to speak 
freely and by showing respect for what 
they say, the teacher creates a climate of 
security. This contributes to student 
motivation and encourages student-
initiated talk. Activities should be 
personalized, and they should be 
designed to encourage students to 
experiment with the language. 
Making and correcting errors are pa~ts 
of language learning. This principle 
should guide teachers in the way they 
handle student errors, especially in oral 
work. Students need practice to 
gradually develop pronunciation and 
recognition of new content. They need 
time to comprehend, think, and produce 
some responses. Errors should be 
expected; they are a part of this process. 
Frequent, common. errors should be ~ \ .J.., 
noted, and dealt with on a whole-class tP\J) · 
basis. Where necessary the teacher 
should work with an individual student 
to remedy a specific difficulty. . 
of-~ ~ 
Teachers should act as facilitators, ~ 
eliciting students' responses and ~ 
encouraging communication. They 
should encourage students to take the 
initiative in improving their 
communication skills. As well, teachers 
must ensure that program objectives are 
being niet and that instruction and 
evaluation reflect these objectives. 
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Since the emphasis is primarily on 
listening and speaking, most class time 
should be spent on developing these 
skills. Teachers should employ a variety 
of strategies to ensure that these skills 
are developed, including large and small 
group activities. New material should be 
presented at the appropriate level of 
difficulty, with frequent review and 
reentry. Teachers should provide 
students with feedback at appropriate 
times. When this is done properly, 
students feel good about themselves and 
about learning French. 
METHODOLOGY 
Principles 
In the Core French Program Grades 4 -
6, program obje_ctives and students' 
needs, abilities, and interests determine 
instructional methods. The approach to 
teaching at these levels is based on the 
following principles: 
_ ... 
1. The establishment of long-range, 
medium-range, and short-range 
plans. . 
2. The planning of instruction to reflect 
general objectives. Listening and 
speaking are the primary skills 
emphasized at this level. 
3. The necessity of proceeding from the 
known to the unknown, building on 
the learner's knowledge and 
• 
experience. 
4. The recognition of direct 
comprehension in French as a 
primary goal. 
5. The use of visuals and concrete 
examples to introduce new material. 
6. The presentation of the language in 
context. 
7. The use of French in the classroom. 
8. The use of a variety of activities in 
every lesson, to maintain interest and 
to ensure that every student enjoys a 
measure of success. 
9. The proper sequencing of intense 
activities and moderate activities. 
10. The participation of all students in 
class activities. 
11. The introduction of some new 
content in every lesson. 
12. The necessity of providing students 
with opportunities to work with the 
language in a meaningful way. 
13. The provision of regular 
opportunities for incorporating 
material and experiences into 
students' daily lives. ; 
14. The maintenance of an appropriate 
pace. 
15. The continuous provision of 
feedback, to ensure that students are 
aware of their progress. 
PIANNING 
Long-Range Planning 
The sequential organization of the Core 
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French Program requires that prescribed 
content be covered each year. At the 
start of the school year, the teacher must 
examine the content and determine the 
rate at which it will be covered. This 
long-range plan should be compared 
periodically with the, actual rate of 
progress, and adjustments made as 
necessary. 
If it is necessary to accelerate the rate 
of coverage of content, the following 
should be considered: 
• the selective use of exercises and 
• • • 
act1v1t1es 
• the omission of some sections 
• the streamlining of classroom 
procedures 
• the avoidance of inefficient 
techniques, such as having one 
student write on the board while the 
others watch 
• the use of pair work, so that students 
can help one another learn. 
If more time is available than seems 
necessary, the prescribed content should 
be thoroughly exploited and new content 
introduced as enrichment. 
Long-range planning must reflect 
course objectives. The teacher should 
periodically examine the approach to a 
unit or an individual lesson to determine 
if objectives are being effectively 
achieved. 
Medium-Range Planning 
Medium-range planning occurs before a 
new unit of work is begun. In preparing 
for the unit, the teacher 
• identifies new linguistic and cultural 
content. 
• determines the amount of time 
needed to cover the unit. 
• identifies necessary materials. 
• determines where activities can be 
used. 
• identifies suitable items for 
homework, project work, etc. 
• identifies items likely to be used for 
evaluation. 
As. the class proceeds through the 
unit, the teacher periodically reassesses 
progress, adjusting the pace and . 
reteaching and ·reviewing material when 
necessary. 
Lesson Planning 
In lesson planning, the teacher identifies 
the ·objectives of a lesson and plans 
instructional strategies. The teacher 
• keeps in mind the objectives of the 
Program and· the unit. 
• determines .. how much can be 
achieved in one lesson, with time 
allowed for ·adequate reinforcement. 
• determines which activities are the 
most appropriate for the lesson. 
• plans a reasonable variety of 
• • • 
act1v1t1es. 
• determines the amount of time each 
activity will take. . 
• includes activities that motivate 
students. 
Although any one lesson may not 
reflect the recommended balance of 
skills, that balance should be evident 
over the course of several lessons. 
Flexibilify is essential. Student mood, 
unforeseen events, or the opportunity to 
teach spontaneously may warrant 
adjustments in the best lesson plan. 
A lesson plan has five parts, although 
this can vary. 
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. -· ---------......... 
Warm up 
The first part of every lesson, the 
warmup helps students make the 
transition into French. It should involve 
all students and, since it consists of 
known language elements, all students 
should be successful. The w~rmup may 
include question and answer routines, 
games, songs, and the use of visuals. 
This part of the lesson provides a good 
opportunity for personalization of 
language use. 
Review 
In the second part of the lesson, recent 
work is reviewed; this serves as the basis 
for the introduction of new content. 
Introduction of New Language Content 
This is the main thrust of the lesson; it 
should take up approximately half of the 
lesson. (This part of the lesson is treated 
in detail in the next section.) 
Application 
· Students practise the new content. This 
is usually an oral activity, but sometimes 
it may involve reading and writing. 
Working in pairs or small groups is 
appropriate at this stage. Various 
activities and games help students apply 
what they are learning. 
During this stage, the teacher observes 
individual performances to determine 
difficulties and identify elements that 
may need reteaching or further 
;exploitation. 
Recapitulation 
This is a brief review of the new content 
of the lesson. 
INTRODUCTION OF NEW LANGUAGE 
CONTENT 
This section sets out guidelines for the 
most intense part of the daily lesson -
the introduction of new content. 
Lesson planning starts with the long-
term and medium-term plans for the 
grade level. . These serve as the basis for 
short-term objectives that guide daily 
lesson planning. 
Day One 
• As a starting point for the 
ir1troduction of new content, the 
teacher reviews familiar elements 
that are necessary for the successful 
participation of all students. This 
may include the introduction of new 
vocabulary. 
• Students close their books, and the 
teacher introduces the new content 
in French, using visuals or simple, 
concrete exam.pies, or both, to aid 
direct comprehension. (The 
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presentation of new language 
elements need not take long; it is 
only the first of several experiences 
with the new content.) 
• Students follow the oral presentation 
provided by the teacher or a tape, 
listening for the purpose of general 
comprehension. (This procedure 
should be repeated as many as three 
times, as students attempt to get the 
sense of the new items.) 
• The teacher asks questions requiring 
short answers ( oui or non, one- or 
two-word answers), to verify 
comprehension. 
• The teacher leads the class in oral 
practice of the new items, using the 
taped program as the model. 
• The teacher notes items that require 
further teaching. 
At this point, the presentation of new 
content is normally concluded. The 
students have participated in a very 
intense presentation, during which they 
have been challenged to make sense of 
new language elements. 
Day Two 
• The new language content is 
reintroduced with visual supports, 
and students' comprehension is 
checked through the use of simple 
questions. The teacher or a tape 
serves as the model for the new 
language. 
• The teacher leads the whole class, 
then small groups, and, finally, 
individuals in practicing the new 
language. 
• Students answer questions that 
require general comprehension. At 
this point, they may be able to 
respond with more complete 
answers. 
Day Three 
• The teacher poses comprehension 
questions at a brisk pace, reviewing 
the new content and establishing the 
starting point for the day's 
• presentation. 
• Imitating a tape or the teacher, 
students repeat the new language 
elements before opening their books. 
• Students imitate the teacher or the 
tape silently, as they follow along in 
their books. 
• The teacher directs the students' 
repetition of the new language, 
breaking sentences down into 
meaningful segments. 
• The teacher stops periodically at a 
particular word, phrase, or sentence 
and asks students to read it, to 
ensure that they recognize in print 
what they have been practicing 
orally. 
This concludes the presentation of 
new content, which has been largely 
teacher-centered up to this point. The 
focus now shifts to the students, who 
nee_d opportunities to use the new 
content. The next step is usually an 
activity in which groups of students read 
the new content together or to one 
another. 
Teachers can plan any suitable activity 
or combination of activities to reinforce 
the new items. Some suggestions are 
provided in the Activities section (p. 29). 
GROUPING 
Grouping is a teaching strategy designed 
to accommodate students' needs, 
abilities, and interests. Used effectively, 
it provides opportunities for students to 
communicate with one another in 
French. · 
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Grouping has many advantages: 
• It makes the classroom more 
student-centered. 
• It encourages students to socialize. 
• It increases opportunities for 
communication. 
• It encourages all students to 
participate. 
• It leads to improved oral skills and, 
therefore, to greater linguistic 
proficiency. 
• It increases motivation. 
• It promotes good attitudes toward 
learning French. 
• It provides variety. 
• It promotes independence. 
• It helps the teacher make the best 
use of instructional time. 
• It gives the teacher time to help 
students individually. 
The organization of students in groups 
should be flexible; the type of grouping 
used should depend on the nature of the 
activity. Students should be grouped 
according to interests they have in 
common, how they motivate one 
another, and _l1ow well they work 
together. Students should be grouped 
heterogeneously, so that they can learn 
from one-another. The composition of 
groups should be changed as the need 
arises. Group size can vary according to 
the activity, but the best range is from 
two to four students. 
.-
Preparation is essential for group 
work. The classroom should be 
arranged to facilitate interaction; all 
materials should be readily available. 
Materials should be durable. (Some 
may need to be laminated.) File cards 
are suitable for some activities. 
The fallowing are some guidelines for 
group work: 
1. Everyone must participate. 
2. Students must know the purpose of 
the activity and how to do it. 
3. All group members must know what 
they are to do. 
4. Students must be aware of th.e 
acceptable noise level. 
5. Students must know how much time 
is available for each activity and how 
to make the best use of it. 
6. Students must use French in their 
groups. 
During group work, teachers act as 
facilitators. By demonstrating trust in 
students' capabilities to work 
cooperatively, they help students become 
confident about group work. Teachers 
also show students how they can help 
one another. After the preparation, 
teachers move around the classroom, 
providing help and clarifying points. 
Teachers monitor each activity, noting 
areas of weakness. They also observe 
students and help them individually. 
Teachers should incorporate group 
activities into most of their daily lesson 
plans. Group work is appropriate for all 
classes. The larger the class, the greater 
the need for grouping, because it 
provides students with more 
opportunities to use French. Group 
activities include dialogue practice, 
question-answer activities, and regular 
class work. Students can create short 
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dialogues or skits, which may be 
presented to the class later. Games may 
be played, to give all students more 
opportunities for participation. Activity 
centres - listening centres, reading 
centres, games centres - may be set up. 
TEACHING IllE SKII,IS 
In the professional literature and in 
teaching practice, it is common to 
consider language skills - listening, 
speaking, reading, writing - as separate 
and distinct. In reality, they often work 
together. Proficiency in one skill can 
facilitate the development of other skills. 
Techniques used in teaching and 
evaluating often reflect this interrelation. 
This section presents some 
recommended techniques of teaching 
language skills separately and in 
combination. 
Listening 
Listening is an intense activity, requiring 
a high level of concentration. When 
students are listening for comprehension, 
they must do the fallowing: 
• distinguish sounds, intonation 
patterns, and voice quality 
• attend to meaning 
• hold the message in the auditory 
memory 
• attempt to understand 
• respond to the message or store it 
The fallowing are some techniques 
teachers use to help students develop 
listening skills: 
1. Pictures or flashcards are arranged 
along the blackboard and numbered. 
The teacher reads a word or 
sentence aloud, _and the students 
selec~ .. the number that corresponds 
. to the sentence t~ey ' have heard. ·. 
2. Stn.:dents act out .commands given by 
the ·teacher or ·a student. · 
&ample: 
Leve-toi. 
Va a la porte. 
.Ouvre la porte. 
F enize la _porte~ 
Retourne a ta.place. 
, . A·ssieds-toi. . 
3. The te~~h~r spells . a.tit a word using 
the French alphabet, and-the 
students write down the _word they .. 
have heard. · _ 
. . . 
4. The teacher reads'_ sentences aloud, 
one at a time, and students indi~~.te 
whether the sentence is a statement, 
a question, a command, or an 
exclamation. 
5. The teacher describes something, 
anq the stu.dent~ draw a picture o( ,it._ 
Example: 
•Ie regard~ un Martien. , 
·> II ~ ljllatre yeux et. uize petite. 
bouclze. 
II n~a pas· de_ n~z. . .. . . -. 
II a les cheveux bleus. _ .. 
6. The teacb:er reads aloud· words or 
expression~ _in p_airs, ancJ the students 
indicate. ~4ether they are the . same. .· 
or different. . · . 
Example: 
II a huit ans. 
· II est huit · heures. _ . 
7. The teacher tells the students what 
to listen for in the passage they are 
about to hear. The passage may be 
read several times. 
Example: 
Question: Quel age a Pierre? 
The teacher. then read$ the following 
passage: 
. Pie"e habite a. Fortune. 
· II a trois soeurs et un frere. 
fl a dix ans. 
19 
- 8. The teacher reads aloud a list of 
words and students select the word 
l . 
.that do~s no~ belong .. 
Exanlple: · 
1. a .. · ban.ane b. pomme c. crayon 
. d . . orange 
· 2. a. mere b. frere c. soeur 
d. prof esseur 
. _On. th~ir .paper, th.e students see 
1. a b · c d · · 
2. a b c d 
9. The students are shown a picture 
and the teacher reads aloud three 
sentences. .The students select the 
sente~c.e (hat corresponds to the 
picture. . ~ , 
10. The teacher · ~~kes a statement, and 
students indicate whether the 
statelnent-is vrai or faux. . 
11. The students listen to . a story read by 
the ~e<:ic~er _or· o~ tape and 
demonstrate comprehension by 
responding to questions which 
require _oui/non answers. 
Speaking .. .. -
- .. 
Speaking arises from a ·desire to 
communicate. It is the_ production of 
me~ningful . language .in re.sponse to _.a 
stimul~s . . To pro~tice a riiessage, the 
learner ·searches for appropriate 
vo~abµlacy and :la~guage patterns to 
expr~ss -_ ~.P idea·. · _I~ ordinary 
conversation, this occurs under time 
constraints. Students in the second-
... . . ~ . . -
language class,· however, . often need time 
to think out an idea and to express it. 
. . 
. -
The following are some techniques 
tea<;hers use to help students develop 
t4eir spe~king skills: · · 
1. Students provide an ~~al response to 
an object . or a visual. 
Example: 
The teacher shows the students 
flashcards or pictures, and they 
say whatever comes to mind. 
2. The teacher uses familiar objects for 
practicing vocabulary or structures, 
or both. 
Example: 
A taped pattern drill may follow this 
format: 
Clue: Paul 
Question: Qui est-ce? 
Answer: C'est Paul. 
This is often more effective when the 
names of students are included. 
3. A student selects a word and spells it 
out for classmates to write. 
4. Students repeat sentences and 
dialogues. 
5. Students assume the role of teacher 
and model familiar classroom 
routines. 
Example: 
One student gives another the 
following commands: 
Va au tableau. 
Montre-moi un(e) ... (a picture or 
flashcard from a series). 
Retoum~ a ta place. 
6. Students s~ng songs. 
7. Students prepare their own dialogues 
with teacher guidance and present 
them. 
8. Students describe pictures or objects 
to the whole class or small groups. 
Example: 
Students make animals from Playdoh 
and take turns describing them to 
the class. 
9. Students play games using French. 
Example: 
In a game of Qu 'est-ce qu 'ii y a dans 
le sac?, students use the following 
form: 
"C'est un(e) ?" The student 
leading the game responds with 
''Non, ce n'est pas un(e) "or 
20 
"Oui, c'est un(e) . '!. 
Other suitable games include 
Charades and Win, Lose, or Draw. 
10. Students tell a story collectively 
based on a visual or picture, with 
teacher guidance as necessary. 
11. Students role-play short skits or 
dialogues using simple props. 
12. Students say all they can in French, 
given a challenge to do so (this may 
be chaotic at first but if done 
regularly and guided by the teacher, 
it can ·develop into a rewarding 
activity for everyone). 
13. Students record (audio or video) 
some of their oral work for the 




Reading skills develop from listening 
and speaking experiences. Students 
must acquire the linguistic knowledge 
and techniques necessary for effective 
reading in order to be free to attend to 
meaning. While reading is always for 
the purpose of comprehension, it is 
important in the initial stages that 
students learn the sound/symbol 
relations of the French language, hence 
the focus on oral reading. 
The following are some techniques 
teachers use to help students develop 
reading skills: 
Oral Reading 
1. Students practise the alphabet by 
spe-lling out words for the teacher or 
other students to write. 
2. Students read aloud words from 
signs, labels, or flashcards. 
3. Students practise aloud sound and · 
symbol relations by reading familiar 
materials. This is best done by 
having students take turns reading to 
each other in pairs. This enables the 
whole class to be involved in oral 
reading at the same time. 
4. Students refine their command of 
sound and symbol relations through 
reading recombined elements aloud. -
5. Students record their own reading 
and listen to the recording for the 
purpose of self-correction. 
6. Students follow along as the teacher 
reads a story. 
7. Students read a grand livre that they 
have made. 
8. Students read stories that they have 
prepared collectively, with teacher 
guidance. 
9. Students read the names of items 
from collages they have prepared. 
Reading for Comprehension 
1. Students select the intruder in groups 
of words. 
Example: 
tete, epaules, genoux, soleil 
(Same item as Listening [8], except 
that students read the words instead 
of listening to them.) 
2. Students match items. 
Example: 
Students match familiar print 
material with visuals. Flashcards are 
arranged along the board and 
numbered-. Students select the 
flashcard that corresponds to each 
sentence; or, from three possible 
answers, the students select the best 
response to a question. 
3. Students read sentences or short 
passages and do multiple choice 
items based on them. 
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4. Students are given sentences based _ 
on a dialogue and are asked to put 
them in logical order. 
Writing 
Writing develops from the students' 
listening, speaking, and reading abilities. 
Writing is similar to speaking, but it · 
requires that the student pay particular 
attention to spelling, punctuation, and 
grammar. 
The following are some techniques 
teachers use to help students develop 
their writing skills: 
1. Students copy sentences. 
Example: 
Students are presented with a 
number of pictures and sentences. 
They match each picture with the 
correct sentence, and write it under 
the picture. 
2. Students are presented with a 
number of sentences, each having 
one word left out. They copy the 
appropriate word from a list. 
3. Students keep a picture dictionary 
containing vocabulary presented in 
the Program. 
4. Students write a sentence to 
accompany a picture. 
Integrated SkiJJs 
Although language skills are often 
considered separately for the purpose· of 
instruction, some activities require their 
use in combination with one another, 
and they are often integrated for the 
purpose of communication. 
The following activities reflect the 







Students role-play sections of the 
course content. 
Students talk to one another in 
French, asking common questions, 
playing games, role-playing, etc. 
Students do oral readings of 
recombined material. 
Students listen to a short passage 
and then are asked a question about 
it. From possible answers on their 
paper, they-select the most 
appropriate one. 
5. Students write dictations based on 
common items from the Program. 
Dictations can yary in level of 
difficulty: 
c 6. 
Spot dictations. Each sentence has 
one word omitted. The teacher 
reads the sentence aloud, filling in 
the word. Students select the word 
they heard from a list, and write it in 
the space provided. 
Partial dictations. Segments of 
sentences are omitted. 
Students draw pictures and describe 
them to the teacher in French. The 
teacher writes appropriate 
descriptions on the pictures. The 
pictures then serve as a reading 
• experience. 
7. Students write answers to questions. 
These are examples of techniques 
teachers use to help students develop 
their language skills. These techniques 
should also be used in assessing student 
progress. 
EVALUATION 
Evaluation is an essential part of the 
learning process. It is a broad concept, 
encompassing the assessment of the 
effectiveness of instruction, the diagnosis 
of student strengths and weaknesses, and 
the charting of student progress. 
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A sound evaluation plan has three 
focuses: 
The students 
lt helps students identify their 
strengths and weaknesses, making 
learning more profitable. A sense of 
achievement motivates students to 
learn. 
The teacher · 
It allows the teacher to ascertain the 
effectiveness of instructional 
techniques and make necessary 
adjustments. It also provides the 
teacher with information on the 
strengths and weaknesses of 
individual students and indicates if 
there is a need for other 
instructional strategies. 
The parent(s) 
It provides a record of each student's 
achievements. This link with the 
home can be important in motivating 
students. 
An evaluation plan should provide for 
continuous monitoring of teaching and 
learning throughout the school year. It 
should reflect the objectives and 
methodology, and include the following 
methods of assessment: observation, 
rating scales and checklists, unit tests. 
The plan should be flexible enough to 
take into account progress made during 
the school year. Students who work 
hard and show improvement should 
benefit from their efforts. The Core 
French Program is sequential in nature; 
the continuous process of reentry and 
review allows students to overcome 
difficulties and build on their knowledge 
and skills. 
Qbservation is an important means of 
monitoring the progress of individual 
students in relation to all objectives of 
the French Program. To be effective, it 
must be done regularly over the long 
term. Effective observation also 
requires that a detailed record of 
student behaviour be kept. Observation 
must be objective; the focus must be on 
what the individual student is doing at a 
particular point. Over time, observation 
provides a precise picture of student 
performance. It gives teachers a base 
for making decisions about each 
student's progress. 
The objectives of the Core French 
Program Grades 4 - 6 highlight the 
importance of affective factors in second 
language learning. To chart student 
growth in this area, teachers should use 
a rating scale or checklist. A rating 
scale is an efficient and effective means 
of keeping regular, consistent records. 
A sample rating scale is provided. 
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• 
RATING SCAldE: AFFECTIVE BEHAVIOR 
NAME 
· ACI1VI'I'Y 
1. Desire to participate in class activities 
2. Intensity of interest 
3. Desire to improve proficiency in French 
and increase understanding 
4. Degree of enjoyment 
5. Desire to know more about francophone 
way of life 
6. Desire to complete assigned tasks 
COMMENTS: 
The assessment of objectives related 
to cultural knowledge and linguistic 
knowledge and skills can best be done 
through a combination of observation 
and tests. \ While observation is always 
useful for diagnosing and grading, it is 
particularly valuable and appropriate in 
assessing progress in oral proficiency'~ 
The assessment of speaking skills must 
be done indiyJdually. To assess 
1: .• ,. 
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DATE 
low ... + * high 
low ... + * high 
low ... + * high 
low ... + * high 
low ... + * 
low ... + * 
speaking, teachers should keep a regular, 
consistent record of the performance of 
each student. A student profile is an 
effective way of recording oral 
achievement; before class, the teacher 
identifies the students to be observed 
and the tasks they are to perform. 
Observations should be recorded 


























OBSERVED BEHAVIOUR INFE~CFSfINTERPRETATION 
• 
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Besides the use of observation on a 
continuous basis to chart student 
progress, unit tests can be used to assess 
the skills of listening, reading, and 
writing. These unit tests should reflect 
the objectives and assess what has been 
taught. The number of items and the 
· values of items for a particular skill 
should reflect the weighting of that skill 
in the overall evaluation plan. 
This guide recommends techniques 
for the development of language skills 
(see Teaching the Skills p. 18). These 
techniques are also appropriate for the 
assessment of language skills. When 
evaluating student progress, teachers 
should ref er to the sections on objectives 
and methodology. 
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SPECIAL NEEDS STUDENTS· 
In accordance with the Special 
Education Policy of the Department of 
Education, special needs students must 
also have the opportunity to participate 
in the Core French Program Grades 4 -
6, if this is deemed appropriate by their 
program planning teams. French 
teachers should participate as members 
of program planning teams to determine 
the best possible instructional program 
for these students . 
. -~ 
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TEACHING FRENCH·· IN MULT-IGRADE CLASSROOMS 
' . .. . . 
With declining enrollments, teaching in 
multigrade classrooms is becoming a 
reality in more and more schools. A 
close look at the organization of 
multigrade classes indicates that there 
are significant differences in grade 
groupings from school to school. Grade 
groupings in a school also tend to 
change from ye~r to year. One 
advantage of multigrade classes is that 
they tend to have smaller enrollments 
than single-grade classes. 
Teaching a sequential subject like 
French is a challenge in multigrade 
classes; there are, nevertheless, ways to 
organize instruction that can facilitate 
the task: 
• Some content may lend itself to 
presentation to the entire group. 
• Some content may be suited to 
group work. A single-grade 
classroom involves several groups, 
because of differences in age, 
maturity, interests, etc. Similarly, a 
multigrade class consists of students 
who will benefit from working in 
small groups. 
• Some content may lend itself to peer 
tutoring. 
Even with these modifications, there 
remains significant prescribed content 
for a grade level that must be taught at 
that level. Teacher direction is clearly 
necessary for the introduction of new 
content, dialogue practice, presentations, 
and listening comprehension. 
The issue of multigrade teaching in 
French can be best addressed at the 
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school level. The program coordinator, 
school principal, and teacher need to 
examine the prescribed content and . 
modify it. to meet the requirements of 
the students and the school. 
ACTIVITIES 
The ultimate purpose of learning French 
is to be able to communicate in the 
language. To facilitate the development 
of the knowledge and skills necessary for 
communication, students need regular, 
frequent practice using French. 
Activities are an essential component of 
the Core French Program; they provide 
the following: 
• reinforcement and review of French 
• realistic situations for the use of 
French 
• avenues for student creativity 
• an increase in the oral use of French 
• opportunities for students to learn 
about French culture 
• opportunities for teachers to observe 
students 
• opportunities for peer teaching 
• • 
• mot1vat1on 
Each activity selected for in-class use 
should be chosen for a specific purpose. 
Often, teachers can create appropriate 
activities with a minimal amount of 
preparation. Teacher-made activities 
have the advantage of being tailored to 
suit the objectives of the Program and 
local circumstances. Variations of 
popular games and television programs 
can be used. Although commercially 
prepared mate_r.ials can be a source of 
ideas, they often require adaptation. 
There are opportunities to use French 
activities that involve other teachers and 
people from outside the school. For 
instance, the music teacher could include 
French songs in the school's Christmas 
concert, or the social studies teacher 
could assign a project on French place 
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names in Newfoundland and Labrador. 
A list of recommended activities is 
contained in Appendix A of this guide. 
RESOURCES 
This short list of resources consists of 
well-known, proven enrichment material 
. that should be available to all teachers. 
1. A La Carte (games) 
The Yale Book Company Ltd. 
P.O. Box 190 
Desbarats, Ont. 
POR lEO 
2. Bien joue (game pack) 
The Resource Centre 
P.O. Box 190 
Waterloo, Ont. 
N2J 3Z9 
3. Carte blanche (blackline masters) 
Addison-Wesley Publishers Ltd. 
26 Prince Andrew Place 
P.O. Box 580 
Don Mills, Ont. 
M3C 2T8 
4. C'est la recreation (record) 
Chansons dans le vent (record) 
Les Editions Projets Inc. 
342, Terrasse Saint-Denis 
Montreal, P.Q. 
H2X 1E8 
5. Comment ~a va? (record/cassette) 
Quand tu seras grand 
(record/ cassette) 
Le loup du nord (record/cassette) 
Copp Clark Pitman Ltd. 




6. L 'Hallowe'en des petits (filmstrip) 
Coeur a coeur (filmstrip) 
Globe Modern Press 
3771 'Victoria Park Avenue 
Scarborough, Ont. 
MlW 2P9 
7. Invitation a la lecture 1 (booklets, 
cassette, guide) 
Invitation a la lecture 2 (booklets, 
cassette, guide) 
Copp Clark Pitman Ltd. 
2775 Matheson Blvd. East 
Mississauga, Ont. 
L4W 4P7 
8. Mon grand dictionnaire (dictionary) 
La grande parade des mots 
(dictionary) 
Le livre des mots (dictionary) 
Encyclopedia Britannica Publications 
Ltd. 
P.O. Box 2249 
. 175 Holiday Inn Drive 
Cambridge, Ont. 
N3C 3N4 
9. Les Mots autour de nous (dictionary) 




10. Napoleon (series of booklets) 
Les Machins (series of booklets) 
The Resource Centre. 
P.O. Box 190 -
Waterloo, Ont. 
N2J 3Z9 
11. Si tu aimes le soleil (r:ecord) 
Au clair de la lune (record) · 
Centre d'activites fran~aise 
P.O. Box 1270 
Penetanguishene, Ont. 
LOK lPO 
12. Teaching posters in French and 
Spanish 
Poster Pals 
Box 487 · 
Smithville, Ont. 
LOR 2AO 
. . . 
13. Telefran~ais (series of videotapes) 
Department of Education 
Division of Curriculum and 
Instruction 
Instructional Materials Section 
P.O. Box 8700 
·St. John's, Nfld. 
AlB 416 
14. Thematic vocabulary posters 




15. A Touch of Class 
(practical classroom ideas) 
The Canadian Modem Language 
Review 




16. Dictionnaire Thematique Vzsuel 
(bilingual edition; teacher resource) 
Editions Quebec/ Amerique 
425, rue Saint-Jean-Baptiste 
Montreal, PQ 
H2Y 2Z7 
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APPENDIX A 
ACTIVITIES 
This appendix contains some activities 
for use in Grades 4 - 6. The list is by 
no means exhaustive. 
ORAL GAMES 
Memory games. These can be used with 
practically any topic. For example, when 
studying foods, students complete "le 
mange .... " With each successfully 
completed sentence, another item is 
added. This game should be played in 
small groups. 
Mon oreille. This is a good game for 
practicing the vocabulary for parts of the 
body. It is played in pairs. Student 1 
says "C'est mon oreille", but points to 
another part of the body (the back, for 
example). Student 2 says "C'est mon 
dos", but touches another part of tpe 
body. Etc. 
Bingo. This game can be adapted to any 
topic - e.g., animals, numbers; it can 
involve the construction of cards. These 
cards can contain pictures or words. 
Where do I belong? Students divide into 
groups of five to seven. The teacher 
gives them insfructions on how to 
arrange themselves: from oldest to 
youngest, by street number, by telephone 
number, etc. Students communicate in 




The following are some suggestions for 
the last few minutes of class: 
• Are you really listening? The teacher 
makes statements, and the students 
decide whether they are vrai or faux. 
Students correct false statements. 
• What (who) am I? A student 
describes an item or person in simple 
French.· S/he continues to give clues 
until someone guesses the item or 
person. 
• Word lists. Students see how many 
words they can think of that fit in a 
particular category. 
• Sentences. Students start with a basic 
sentence and add ideas. 
• Password. A student thinks of a word 
and another student gives short clues 
until a third student guesses it. This 
may be played . in groups of three. 
• Dessiner. Students draw something or 
someone, following the teacher's 
• • • 1nstruct1ons. 
•Hangman 
• Twenty questions 
WRITING GAMES AND VISUAL 
GAMES 
Cartoons. Students match illustrations 
and captions. 
Sequencing. The teacher gives students a 
· cartoon of five or six frames, with the 
captions in word balloons at the bottom 
of the page. Students cut out the 
balloons and place them in the correct 
frames. 
Memory test. The teacher shows 
students a transparency picturing several 
items, removes it, and asks students to 
name the items from memory. 
Missing items. Students are shown 
incomplete pictures, and they name the 
missing parts. 
Object association. The teacher shows 
students a series of objects and asks 
them to identify the sport, profession, 
etc. associated with each object. 
Out-of-place items. The teacher shows 
students a picture containing 
inappropriate details. Students find and 
name them. 
Intruders. The teacher shows the 
students a series of five pictures, four of 
which have something in common. 
Students identify the intruder, explaining 
their choice. 
Crossword puzzles. (Commercial or 
made by the teacher). 
AA2 
Word searches. (Commercial or made by 
students). 
DISPIA YS AND REPORTS 
Displays can be done by individual 
students or by groups of students. They 
are usually vocabulary oriented. For 
example, when a unit of work deals with 
food, students can collect labels from 
food packages. These labels are 
mounted on poster paper and displayed 
in the classroom. If there is enough 
space, students can bring food to stock a 
pretend store; if students are familiar 
with combien coute ... , they can pretend 
to buy and sell items. 
When making roster displays, students 
start with a colourful picture and attach 
words written on strips of paper, so that 
they can be removed. The poster should 
be visible from every part of the room. 
Besides being a valuable teaching 
resource, posters add atmo~phere. 
For cultural displays, students can 
collect pictures of French places. 
Students can also fill in a blank map of 
Newfoundland and Labrador with place 
names of French origin. 
Students can do reports on French 
culture, an assigned topic introduced by 
a filmstrip, a class discussion, or library 
research. For instance, after some class 
work on Christmas in French Canada, 
students. can write a short report on the 
topic, using vocabulary from a list. 
MUSIC 
All French teachers recognize the value 
of songs and music as teaching 
resources. Most teaching materials have 
accompanying songs that usually make 
use of the vocabulary and structures in a 
unit. Teachers should use other songs 
("Alouette" or "Mon Merle", for parts of 
the body) that reinforce vocabulary. 
Songs can also be used for other 
purposes, such as entertainment or 
cultural enrichment. 
DRAMA 
Students usually enjoy acting. Most 
teaching materials provide suitable 
opportunities for introducing students to 
acting. After a dialogue has been 
learned, students can modify the 
situation and act it out. 
-Students can be taught to role-play in 
French. The teacher describes a 
situation in English and lets students 
improvise, prompting them as necessary. 
Although the emphasis is on 
communication in Fre~ch, an occasional 
English word is permissible. 
Students can use mime to show their 
understanding of vocabulary. This is 
especially effective with songs such as 
"Bonhomme, Bonhomme" and 
"Alouette". 
Students can use puppet shows to 
present short dialogues to the class. 
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CULTURE 
To fully understand the French language 
and French-speaking people, an 
understanding of French culture is 
important. There are materials available 
that provide insight into French life. 
Such kits as Le Temps des fetes and Le 
Temps des sucres are especially _ 
appropriate. 
French television, which is available in 
some parts _of the Province, can provide 
exposure to the French-Canadian way of 
life. For example, teachers can video-
tape a segment of a hockey game (after 
obtaining the necessary copyright 
permission) and show it in class. Such 
an activity has both linguistic and 
cultural value. 
Schools might attempt to twin 
themselves with francophone schools for 
the purpose of exchanging information 
on audio- or videotape. 
ACI'IVfl'Y CENTRES 
Activity centres serve as a focus for 
French. An activity centre is a 
designated area in a classroom where 
students work individually or in small 
groups at scheduled times or when 
assigned work is completed. Some ideas 
for centres are as follows: 
Computer Centre 
. 
At the computer centre, students have 
access to a variety of software for the 
purpose of reinforcing language content. 
Listening Centre 
At the listening centre, students use 
a cassette player connected to a junction 
box and headphones. They listen to 
recorded material appropriate to their 
language background and their interests. 
Games Table 
At the games · table, students can play 
French games, which encourage them to 
use the second language. 
Arts and Crafts Table 
Students find various materials for 
activities "en fran~ais". The items can be 
labelled in French. 
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APPENDIX B 
THE SECOND-LANGUAGE TEACHER'S CHECKLIST* 
This checklist is recommended for periodic use by the teacher. It contains a range of 
questions about day-to-day teaching that may be helpful in maintaining an appropriate 
balance in teaching over the long term. 
1. Did I motivate the students 
successfully? 
2. Was my lesson plan detailed enough 
and well prepared? 
3. Was the lesson well organized? 
4. Was the time distributed well? 
5. Did I personalize the lesson material? 
6. Was there a variety of activities? 
7. Did I bring any of my personal 
experiences to the lesson? 
8. Did I enrich the lesson with any 
cultural material? 
9. Was I tactful in dealing with 
incorrect answers? 
10. Was Fren~h used almost exclusively 
in the lesson? 
11. Did I have a good rapport with the 
class? Were they with me today? 
YES NO 
Adapted from Myrna Delson-Karan, "A Three-Dimensional Approach to Evaluating Teaching 
Performance, The Canadian Modent Language Review, 40 (1984), 414-28, with permission. 
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12. Did ·all students have a chance to 
participate adequately? 
13. Were my directions to the students clear? 
14. Did the students feel that they 
accomplished something new in the 
use of the language? 
15. If I were a student, would I have 
enjoyed this class? 
Strong points in this lesson: 
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APPENDIX C 
USEFUL CLASSROOM EXPRESSIONS * 
For The Teacher 
Again! 
Absent. 
All the boys together! 




Answer the question! 
Are you ready? 
Ask the question! 






Can everyone hear 
(understand)? 
Close your books 
(notebooks). 
Close the door. 
Come here! 
Come in! 
Come up to the front 
of the class! 
Continue! 
Count up to ... 
Encore une fois! 
Absent(e)(s). 
Tous les gar~ons ensemble! 
Toutes les (jeunes) filles ensemble! 
Tous ensemble! 
A haute voix! 
Reponds ! /Repondez! 
Reponds/Repondez a la question! 
Es-tu/Etes-vous pret(e)(s)? 
Pose(z) la question.! 




Seulement les gar~ons! 
Est-ce que tout le monde entend 
( comprend)? 
Fermez vos livres (cahiers). 
Ferme(z) la porte. 
Viens/Venez ici! 
Entre(z)! 
Viens/Venez ici, devant la classe! 
Continue(z)! 
Compte(z) jusqu'a ... 
The material in this appendix has been adapted from Wendy Campbell and Ann Yarbrough 
Golinsky, Pro1nenades 1: Teacher's Edition, Vive le fran<;ais! (Don Mills, Ont: Addison-Wesley, 1983), 
pp. 24-5, with the permission of the publisher. 
A Cl 









Look at the picture (the 
poster, the map, the 
board, the screen, 
the clock)! 
Make up a conversation 
(a dialogue)! 
No talking! 
One more time! Once more! 
Open the door (the window)!' 
Open your books (notebooks) 
to page ... 
Pay attention! 
Pay attention to the 
pronunciation (to the 




Please close the door 
(the window)! 
Play the role of ... ! 
Present. 
Pronounce clearly! 
Put the ... in the desk. 
Comprends-tu? /Comprenez-vous? 
Ne reponds pas!/Ne repondez pas! 
Ne repete pas!/Ne repetez pas! 
Ne parle(z) pa~! 
N'ecris pas!/N'ecrivez pas! 
Dessine(z) un/une/des ... 
Tout le monde! 
Excellent! 
Excuse(z)-moi! 
Regarde(z) l'image (le poster, la 
carte, le tableau, l'ecran, 
l'horloge )! 
Compose(z) une conversation (un 
dialogue)! 
Ne parle(z) pas! 
Encore une fois! 
Ouvre/Ouvrez la porte (la fenetre)! 
Ouvrez VOS livres ( cahiers) a la 
page ... 
Fais/Faites attention! 
Attention a la prononciation (a 
l'orthographe, a l'intonation)! 
Parfait! 
S'il te plait!/S'il vous plait! 
Ferme(z) la porte (la fenetre) s'il 
te (vous) plait! 
. Joue(z) le role de ... ! 
Present(e)(s). 
Prononce(z) bien! 




Raise your hand(s). 
Read (out loud)! 
Repeat! 
Repeat once more! 
Right now! 
Rub off the blackboard! 
See you tomorrow! 
Sit down! 
Slower! Slow down! 
Speak more loudly! 
Speak more quickly! 
Stand up! 
Start! 
Stay where you are! 
Stop! 
Students in the first 
row will begin. 
Tell me ... 
Terrific! 
Thank you very much. 
That's enough! 
That's enough (good, 
right, correct). 
That's much better. 
That's not right. 
That's right. 
This row. That row. 
Try once more! 
Turn to page ... ! 
Very good! 
Well done! 
What's the right answer? 
What's your name? 
Where is/are ... ? 
Who's absent? 
Who knows the answer? 
Whose .turn is it? 
Silence! 
Leve /Levez la main! 
Lis/Lisez (a haute voix)! 
Repete /Repetez! 
Repete/Repetez encore une fois! 
Tout de suite! 




Parle(z) plus fort! 
Parle(z) plus vite! 
Uve-toi ! /Levez-vous ! 
Commence( z) ! 
Reste(z) la! 
Arrete-toi!/ Arretez-vous! 
Les eleves de la premiere rangee 
commenceront. 




C'est assez (bien, exact, correct). 
C' est beaucoup mieux. 
Ce n' est pas ~a. 
C'est ~a. 
Cette rangee-ci. Cette rangee-la. 
Essaie/Essayez encore une fois! 
Tournez a la page ... ! 
Tres bien! -
Bravo! 
Quelle est la bonne reponse? 
Comment t'appelles-tu? 
Ou est/sont ... ? 
Qui est absent? 
Qui sait la reponse? 
A qui le tour? 
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Why, of course! 
Wipe off the board! 
Wonderful! 
Write! 
Write on the board (in 
your notebooks, on a 




FOR 1HE STUDENT 
Could you please repeat 
(say) it (again)? 
Excuse me! 
How do you pronounce 
(write, spell) ... ? 
How do you say ... in 
French? 
I can't see (hear). 
I don't have a book 
(notebook, pen). 
I don't know. 
I don't understand. 
May I borrow a · pen 
(pencil)? 
May I go to the washroom? 
May I sharpen my pencil? 
May I get a drink? 
My name is .... 
Pardon? 
Please. 
What does ... mean? 
Mais oui! 
Efface(z) le tableau! 
Formidable! 
Ecris!/Ecrivez! 
Ecrivez au tableau ( dans vos 
cahiers, sur une f euille, 
en haut de la page). 
Tu fais/Vous faites du progres. 
De rien. 
Veux-tu/Voulez-vous repeter, s'il 
te/vous plait? 
Excusez-moi, madame (mademoiselle, 
monsieur)! 
Comment est-ce qu'on prononce 
( ecrit, epelle ) ... ? 
Comment dit-on ... en fran~ais? 
Je ne peux pas voir (entendre). 
Je n'ai pas de livre (cahier, 
stylo ). 
J e ne sais pas. 
J e ne comprends pas. 
Est-ce que je peux emprunter un 
stylo (un crayon)? 
Puis-je aller aux toilettes? 
Puis-je tailler mon crayon? 
Puis-je aller a l'abreuvoir? 
J e m' appelle .... 
Pardon? 
S'il te/vous plait. 
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